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Fieldwork

= Everyone should have identified their FBA
case study by next week at the latest.

Conducting the Functional Assessment:
Three general approaches

# Indirect Assessment
+ Ask

e

= Direct/Descriptive Assessment

+ Observe
= Functional or Experimental Analysis
+ Test

s

Indirect Assessment:
Rating Scales and Interviews
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Conducting the Functional Assessment:
Three general approaches

# Indirect Assessment (Ask)

+ Quick and easy, but data sources can be
subjective.
 Interviews are based upon retrospective recall.

« Triangulating a number of different data sources
minimized these disadvantages.

+ Goal is to identify which of the many antecedent
and consequence events in the environment are
linked to behavior.
 To identify how the environment (not the individual)

should be changed to better ensure student success
(adaptive behavior).

Stephen E. Brock, Ph.D., NCSP

Conducting the Functional Assessment:
Three general approaches

# Indirect Assessment (Asking)

+ Areas of Inquiry (ABC)
+ What are the problem behaviors? (Target Behavior)
+ What individual characteristics predispose behavior (O)
+ What events or physical conditions occurring well before the
behavior appear to predict its occurrence? (A, or MO)
* What events/situations occurring just before the behavior appear to
predict its occurrence/nonoccurrence? (A, or SD)

* What consequences appear to maintain the behavior? (C)
* What adaptive/appropriate behaviors might produce the same
consequences as the problem behavior? (Replacement Behavior)
* What is the behavior intervention history and what does it tell us
about the problem behavior?
5

Rating Scales

= Analysis of Sensory Behavior Inventory - Revised
+ © 1994 by Kimble Morton and Shiela Wolford

+ Printed by Skills with Occupational Therapy
P.O. Box 1785
Arcadia, CA 91077-1785

# Communicative Behaviors Checklist

+ O’Neill etal. (1997). Functional assessment and
program development for problem behavior: A practical
handbook. Pacific Grove, CA: Brooks/Cole.

Indirect Assessment:
Rating Scales and Interviews
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Rating Scales

# Setting Events Checklist
+ Gardner et al. (1986). Reducing aggression in
individuals with developmental disabilities: An
expanded stimulus control, assessment, and intervention
model. Education and Training in Mental Retardation,
21004T
# Problem Behavior Questionnaire
+ Lewis etal. (1994). The problem behavior
questionnaire: A teacher-based instrument to develop
functional hypotheses of problem behavior in general
education settings. Diagnostique, 19, 103-115.

Rating Scales

= Functional Analysis Screening Tool
+The Florida Center on Self-Injury. (2002).
# The Motivation Assessment Scale

+ Adapted from:

Durand, V. M., & Crimmins, D. B. (1988).
Identifying the variables maintaining self-injurious
behavior. Journal of Autism and Developmental
Disorders, 18, 99-107.

= ABC Checklist
+ created by Kelly Dunlap, School Psychologist

Functional Assessment Interview

=  Used to develop hypotheses or summary statements
about the distant and immediate antecedents, and the
immediate and/or contingent consequences related to
the occurrence of a challenging behavior. It
involves the following steps/tasks:
1. Identify/Confirm the target (problem) behavior(s).
* Be sure to write behavioral definitions.
2. Obtain information on the behavior’s history.
« See supplementary interview form
e This is where you identify the individual variables
3. Identify the consequences of the target behavior.

Indirect Assessment:
Rating Scales and Interviews
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Functional Assessment Interview

4. ldentify the replacement (more acceptable and
adaptive) behavior(s).
Be sure to write behavioral definitions.
5. ldentify the consequences of the replacement
behavior (if it is currently displayed).
What are the typical consequences?
6. Identify antecedents (both EOs and DSs) for
both target and replacement behaviors.

Activity

= Use the Functional Assessment Interview
form to interview a “teacher” about a
student’s (“Jon”) challenging behavior.

Establishing Operations Checklist

= Origins of the Checklist
+ Gardner
+ Luiselli

= Who completes the Checklist

# How to complete the Checklist
= Major elements of the Checklist
= An example

Indirect Assessment:
Rating Scales and Interviews
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Establishing Operations Checklist

Establishing Operations Checklist®

Student: Date:
Name of Rater:

Description of problem behavior:

Instructions: Consider the events listed below. Does the occurrence of these factors or events increase the
likelihood of the problem behavior (listed above) occurring? If so check the “Possibly Related,” or
“Definitely Related” box as appropriate. If the event does not appear to have an effect on the problem
behavior, check the “No Relationship™ box. If the item is not applicable to this child then write “N/A.”

Stephen E. Brock, Ph.D., NCSP

Establishing Operations Checklist

Relationship to Problem
Behavior

Variable
W Possbly | Deiely
Reationship %

Places
Changes in the classroom environmen.

Changes in the school environment (outside of the
classroom)
Changes in the home environment,

Changes in the neighborhood

People
Presence or absence of specific peaple (adults andior
children) at home.

Presence or absence of specific people (adults andior
children) at school

Peer interactions at school (2.g.. praised or teased)

Peer interactions away from school (e.g., praised or
teased

‘Adultinteractions at school (.9, praised or disciplined)

“Adultinteractions away from school (€.g., praised or
disciplined)

‘Behavior of others (e.g. level of assistance, attention,
directions, mishehavior of classmates)

Curriculum (e, change's level of difficulty, amount of
work)

“Activities (e.g., level of structure, self-help, motor, small
arowp, novelty, predictability, choice, preference)

Establishing Operations Checklist

SehadulingiRoutines
‘Charges ineating foutires andor et (2. amour.
imine

“Gharges in sehool

“Charges n exercise routines (6. sports IoNement

PE casg)
Crarges n leep routnes (.. amourt, scedute)

e of G (2. more ety o ocour g T

morring vs ateroon)
Physical

Heallh condtions (o9, allergies, astha, Tner_ear
fection,inury

Activity evel (o9 )

Wiedicaions (6., changes n amaunt or tpe, e,

ronpresription cafeie)
Sersory stimulaton (eg. S ory. Vs, Getle,o60r)

ot
‘Emotional e (2. anger, rustalon, eciement)

s Event

Special ccasion (29, brhday. ol iaey)

Communication
Diffculy s 56anding Gection (6., hearing a1d
oroer)

Trebil
wravailable)

ther
Other event s Ls s ot o 60w)

Oar Vet (s L sy ot o o)

Ot event (s L s ot s 0]

ORr Ve (s L sy ot o o)
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Establishing Operations
Checklist: Eric

Variable

Relationship to Problem
Behavior

o Possibly | Deinitly
Relationship | _Relaed | _Related

Places
Changes in the classroom environment.

Changes in the school environment (outside of the
classroom).
Changes in the home environment.

Changes in the neighborhood.

People
Presence or absence of specific people (adults andior
children) at home.

Presence or absence of specific people (adults andior
children) at school

Peer interactions at school (2.g., praised or teased)

Peer interactions away from school (6.9, praised or
teasex
‘Adultinteractions at school (e.g., praised or disciplined)

"Adult interactions away from school (€.g., praised or
disciplined)

Behavior of others (e.g, level of assistance, attention
directions, mishehavior of classmates)

Curriculum (e.g., changes, Tevel of difficulty, amount of
work)

"Activities (¢.g. Tevel of structure, self-help, motor, small X
group, novelty, predictability, choice, preference) (ieacher)

Establishing Operations
Checklist: Eric

Scheduing Routies

“Changes n eating ou e

timing ype

"Changes i oxercie Fauine (03, o7 Tvalvemant

>

“Changes i sleep Toutns (2. amount, scheadle] X
owem)

e of ey 25, more Tiely o o Gurng 0

Ty, alges, wtma, e

infection,injury)

Actity level (o, )

Ao (€. Changes 1 Amount or ype, mised

nonprescipion, affine)

Sensory stmulailon (.. S00H0ry, Vsl el ador)

Emotional

Emotonal sate (05, anger, Tusalion, Sxcremeny) X G
a v

e Evet

Commuricaion
Xparr)

Establishing Operations Interview

# Purpose of the Interview

# Who is involved in the Interview
* How to conduct the Interview

# An example

Indirect Assessment:
Rating Scales and Interviews 6
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Establishing Operations
Interview: Eric

Stephen E. Brock, Ph.D., NCSP

Student:

Interviewer: _Chrigtow Ciummings

EricS.

Establishing Operations Interview Form

Date: _Mouchv6, 2003

Description of problem behavior: _Crumples paper,

sometimes runy out of the classroony

Informant: __ Powent/Teacher

refuses to- work,

Instructions to the interviewer: Making use of the Establishing Operations Checklist,

identify

that the i has/have indicated as being “possibly” or

“definitely” related to the problem behavior. These are behaviors or events that may occur the
evening before or the morning of the problem behavior’s occurrence and may increase the
student’s need (or motivation) to display the behavior. Check the box or boxes on this interview
form that correspond to those establishing operations indicated on the Checklist. Conduct an

interview in those areas.

Establishing Operations
Checklist: Eric

Variable

Refationship to Problem

havior
3 Possibly | Defitely
Relsonship | Relaed | Relted

Places.

Changes in the classroom environment.

Changes in the school environment (outside of the
classroom).

Changes in the home environment.

Changes in the neighborhood.

People

Presence or absence of specific people (adults and/or
children) at home.

Presence or absence of specific people (adults andlor
children) at school

Peer interactions at schoo (¢.g. praised of teased)

Peer interactions away from school (¢.g. praised or
teased)

"Adultinteractions at school (¢.g., praised or disciplined)

“Adult interactions away from school (¢.g. praised or
disciplined)

Behavior of others (e.g. Ievel of assistance, attention,
directions, misbehavior of classmates)

Tasks
Curriculum (e.g., changes, Tevel of difficulty, amount of
work)

"Activities (¢.g., Tevel of structure, self-help, motor, small
group novelty_ predictability, choice, preference)

Leacher)

Establishing Operations
Interview: Eric

e
Tell e about any ask, actvte,or istrucion syls that may icrease the likeihood of the

EIEE

Rl Vel e

Wit ore, Fred marda]

e opporuny o pariepae

PR SRR T pTEE

Prfered

[ 5

Easyion orardng

o

ProGeaBTy (WL W Wil wrom

equres espon

H

escribe in detil any task, activies, or nsiruction styles that may have an affct on the
hes asked to complete an

sutencs problem behavier. Whenever Eric iy

independent seatwork: writing activity, he i especially likely to-
crumple up his worksheets. This ix especially true when he iy ask to-
complete tasks that are relatively long. He really dislikes writing:

Indirect Assessment:
Rating Scales and Interviews
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Establishing Operations
Checklist: Eric

=l e W ST S ]
lwnmq‘lw! ? ¢
Changes n el o o o

PE clas)
Changes e

X
)

i of Gay e, more Tiely o oo Gurng e
marming . strnoon)

Physical
Fealth condiions (e3. alrges, asta, mer ear
infeton, injury)

“Actity el (e o)

WieGTalons (6. cRanges 1 &mount o e, s
nonprescription affeine)
Sersory simulaion (e, 03Ty, LA, aEtle 0901

Erotonal
"Emotional ST 29, anger, TSI, ExTement) X
)

s vt

Specaloccasion e, DIGaY, oTday)

Commurization

Thabi
unaviilble).
Other

Other v (P L eyt e )

X arr)

T eV (s Lt ey ot e )

O v (e Loy o e )

e v (P Ly e

Establishing Operations
Interview: Eric

Scheduling/Routines

Tell me about any schedule or daily routine cheracteristics, inclucing eating and sleeping
patterns that may increase the likelinood of the problem behavior occurring (Check the
approprate boxes and write specific comments below)

N R

Canges n arsporaton oves
Cranges i timesof ransporaton
Changes in xercse routines (sort ivolvement PE e

Changes
[Changes Ul e Times mised or hangea)
[Totgiv pes
Vient 1 b eary or arose e fo0 e Seep)
Went 1 e Tt or arse ary (10 e kep) X
Wisedan

[Requred o ke s rap

Amountof freepiay e
Typical acivites missed
Unscheduled overs ocoured
Sl dinpons
Sequence of socil actes aered
Tine of day:

er lase pecity) Bag dreas X

wp at ni e can't slecp because:
i P irritable:

of

Establishing Operations
Interview: Eric

Emotional
Tell me about any emotional or psychological factors/states that may increase the likelihood of
the problem behavior occurring (Check the appropriate boxes and write specific comments

below).
o T oty | Dy
roonsip | ed | e
Tiormed of something disappeming
cied
Agaedangy XEan
7 abad mood X(eaT)
Complained of feeting 1
Galm
Frustaied

y
Excessively lethargic

Experienced ailur

Experienced success

‘Atypical reaction (o disciplinelreprimand
X Tt vl or will ot ocur
Crisis even (e.g. death of foved one, iiness of 1oved one)
Special occasion (eg. birthday, hofiday, etc)

Describe in detail any psychological factors that may have an affect on the student’s problem
Teacher Remarks

behavior.
“Comes to schoobwith w scowl on his face; looks irritable; T b
the lookon his f h g P hoolwheth
or not it will beabad day.”

Parent Remarks
“Eric iy very irritable whenhe b a lecp”

Indirect Assessment:
Rating Scales and Interviews 8
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Establishing Operations Hypothesis
Testing Data Collection

Student:

Informant:

Description of Problem Behavior:

Establishing Operations Hypothesis Testing Datasheet

Date:

Instructions: T his datasheet is used to test the hypothesis that variables identified by the Establishing Operations
Checklist and/or Interview Form temporarily increase the need for the problem behavior's desired result (its
function). From Establishing Operations Checklist and/or Interview Form data, list the establish operation(s) that
were thought to be “possibly” or “definitely” related to the problem behavior. Then, during baseline data collection,
indicate if any item on this checklist occurred the evening before (PM) or the morning of (AM) a s pecified school
day. Place a checkmark in the appropriate box if the establishing operation occurred and if it did not occur leave the
box blank. At the conclusion of the baseline data collection period correlate the data provided on this sheet with the
frequency, duration, and/or severity baseline data to determine if there is a relationship between the hypothesized
establishing operation(s) and occurrences of the problem behavior.

Stephen E. Brock, Ph.D., NCSP

Establishing Operations Hypothesis
Testing Data Collection: Eric

DATE
Suspected Establishing Operation 51 52 53 54 55
P | AW | PV | AV | P | AN | PM [ AW | P | AW

Had a bad dream x
Did not get usual amount of x X
sleep
Appeaved rritable X X
Tndependent seat work M X x x

DATE

Frequency of Problem behaviors 51 52 5-3 54 55

Crumples worksheety N 3 2 4 1
Refusal to-complete tasks 2 o 0 3 0
Rung out of classroom 1 0 0 0 0

Coming up next...

September- | 3 Funchional Asssszment | Freidwork: Tdenrify-FEA BIPcare-nndyt
M ® =+ Observation techmaquest Required Readings§
» + Establishamng-a baveline® # - Brownng-Winght & Caffersia {2007), Section 3
» -+ Hypothests Testings ® = O'Nellwtal (2015),pp.41-557
Recoemended Resdingf
® = Chandler & Dabilquest (2015), Chapter 3 {pp. 70-85) & 4
* =+ Steege & Watson (2005, Chapter 82
October® | & Fusctonal Assessment § Fieldwork: -Conducrteacher-{and-vptional parent)
4o ® + Wiz the FBAY interviewis}2
* -+ Case Conferences
October§ | 7 Behmvioral Intervention § Figldwork: -Behavioral-observations-{eiablish-a baveline)
e = o Oveniewd Requirsd Readings]
Quiz * -+ Browning- Wright-& Cafferata {2007), Sections 7,8, 94

o -+ O'Neall etal (2015), Chapters 34 4¢
Recommended Feading
-+ Chundler-& Dabilquen (2015), Chapters 6,5,& 7

* -+ Sieege & Watson (2009), Chagters 10.4 11
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